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The university law school experience unites althe areas of leadership, creative problem solving, team
practicing lawyers. Unfortunately, many new lawyerswork, communication (including communication in foreign
practicing in Lithuania do not seem to meet the minimuntanguages), professional ethical behaviour and professional
expectations established by Lithuanian society. It makegsponsibility appear to be deficient. It is especially worth
one wonder whether such new lawyers actually learned th&oting that neither a legal ethics course nor a lawyer's
values, knowledge and skills that are indispensable tprofessional responsibility course are required before
modern lawyers while they were in the law school. If manpecoming a licensed lawyer or judge in Lithuania. In our
new practicing lawyers have not learned such things, onepinion, ignoring professional ethics and failing to require
must also question whether their respective university law professional ethics course in all university law schools
schools effectively taught them such values, knowledge aatlows students to form a false impression that ethics is a
skills. In addition to being challenged by expectationsecondary matter in a lawyer's education.
established by Lithuanian society, Lithuanian universitie%
must also prepare law school students for the global
economy. The Bologna Procésspecifically challenges
Lithuanian universities to meet new international
educational standards and goals, including international .
mobility, competitiveness, transparency, high quality Introduction

teaching, and employability. There is a growing tendency among young people, not
We will analyze the legal authorities that regulateonly in Lithuania, but also around the world (Krannich,
legal education in Lithuania. We will also review theHolbrook, etc., 2008-2009), to choose the legal profession
educational guidelines that have been established to insu@gg a careér Law is a deep and broad professiona| field.
the highest quality of legal education in Lithuania. Obviously, attending lectures for a few years at a
The first part of this article is devoted to analyzing theyniversity law school is not enough to convey all of the
quality parameters of educational services in the context ¢fuances and subtleties of the law. In fact, legal education is
Bologna Process. The survey shows that the Bologngn endless process of studying because the law is not static.
Process offers sufficient legal educational standards t@\ good lawyer strives to constantly supplement his
assure the quality of legal education in Lithuania. Thes@nowledge and perfect his skills in the context of his
standards include the framework of comparable angyractice. Attending lectures at a university law school is
compatible qualifications for higher education systemsgnly the beginning of legal education. It is also an
European Standards and Guidelines for Quality Assurancgxperience which unites all practicing lawyers. That is how
and cooperation of agencies for higher education qualitthe universities that prepare lawyers contribute to creating
assurance in every member state. Although various legahd maintaining a country’s legal culture. Forming and
scholars may disagree, the legal educational standardgaintaining a legal culture is accomplished by teaching the
used in the Bologna Process are the most appropriate t§asic moral values and skills for lawyers practicing in the
use because such standards (a) are more precise, (Bpuntry, including future judges, civil servants and other
provide a common understanding, and (c) can be used asp#ficials who carry out state functions. Unfortunately,
‘common currency” by allowing study programs to be [jthuanian society does not appear to trust lawyers very

more transparent at both local and international levels.  highly ®. This lack of trust means that lawyers do not
In the second part of this article, we analyze the

adequacy of learning outcomes as one of the maip

parameters of ensuring the quality of legal education. ThigPurind the 2010 general entrance period, 52.9% (approximately 14,000
ill be done by analvzing the requlation of legal educatio ap_phcatlons) of 'stquents entering Lithuanian universities rated soc!al
will be y yzing gulat g ucalloNyiences as their first priority. Out of the students that rated social

in Lithuania. The analysis concludes that not enougRciences as their first priority, 1,776 prioritized legal education. A
attention is being devoted to teaching general competenciggnclusion can be drawn that approximately fifteen percent (15%) of

to law students in Lithuania. For example competencies iﬁtudents determined to study social sciences chose legal education.
’ ! Accordingly, Lithuanian universities accepted approximately 1,300

students to legal education in 2010.

1 3 The trust for legal professions in legal institutions in Lithuania 2005
Started from 1999 and its main aim is to create a European Higher ~ 2008.*

Education Aredy making academic degretandards and quality

assurance standards more comparable and compatible throughout Europe
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appear to meet the expectations of Lithuanian society. #lmost no open discussions regarding this issue in
also makes one wonder why university law schoolLithuania’
graduates do not seem to have the values, knowledge and We intend to accomplish several goals in this article.
skills that are indispensable to a modern lawyer. First, we will identify and analyze the basic changes

The Bologna Process was started more than ten yeashieved in regulation of legal education in Lithuania
ago. The Bologna Process specifically challengeduring the ten years since the Bologna Process started. We
universities to meet new international educational standardsill then analyze how far the Bologna Process was able to
and goalslt is said that “...\laat the European Union is for affect the specific area of legal education. Third, we will
economics, the Bologna Process is for academics...dnalyze various concepts and quality parameters related to
(Birger, 2008).The purpose of the Bologna Process is toeducational services in general. Finally, we will identify
create the common European higher education area. Qualépd analyze the guidelines for quality assurance parameters
assurance has “proven to be at the heart” of the Bologmehich should be applied to assure the highest quality of
Process (Berlin, 2003). legal education in Lithuania.

It is useful to analyze how the goals of the Bologna

Process are achieved in Lithuania, including legal eduéation 1. Understanding Quality Parameters and
Quality assurance is the most important issue to be Theijr Implementation in Legal Studies

addressed in higher education if Lithuanian universities want ] )

to offer a high quality legal education. Achieving the 1.1. Development of Higher Education
elements of quality assurance defined in the Bologna Qualifications in Bologna Process Documents
Process is critical if such universities want to achieve o

. ; - " . The Bologna Process was initiated when the Bologna
international mobility, competitiveness, transparency, high

quality teaching, and employability. Like everything else declaration_was enacteo_l in 1999. The first_hints regarding
the process c;f globalization im'pacts the Lithuanialjlqua“ty of higher education were reflected in the Bologna

. declaratioff, but no structures or parameters for quality
education system and creates new challenges an : ) .
o . S : assurance where provided in it.He Declaration reflects a
opportunities for higher education in Lithuania.

The most difficult spheres for implementing thesearch for a common European answer to common

- European problems.” (An Explanation of Bologna
Bologna Process are medicine and law. These spheres are . .
o ; eclaration, 2000). The main goal of the Bologna Process
the most difficult because they have the strongest national . .
. : o o ) as stated in the declaration was tb.create a European
particularity and cultural traditiods This is particularly

true in Lithuania. Further, “...reforming legal education >P2¢€ for higher education in order to enhance the

. . employability and mobility of citizens and to increase the
and the need for accommodating respective staté . - :

- . ) . X international competitiveness of European higher
guidelines are issues of intensive and controversial debale,

in many European countries. ®'Unfortunately, there are €ducation” (An Explanation of Bologna Declaration,
y P Y 2000). It was evident that the goal could not be reached

without the quality assurance studies in higher education,

Citizens' Trust in Percentages even though such stgdies were not .expressly identified in
August August | October | October the declaration. (Presidency Conclusions, 2008hough
_ 2005 2006 2007 2008 quality assurance is critical to international mobility,
":gta”ef 5;3 513 52‘0 5231 employability and competitiveness, it would take
vocates ..
Prosecutors 20 19 =9 58 additional developments to prepare the necessary structural
Judges 18 14 24 25 framework. .
Police officers 8 13 26 40 After 1999, the Bologna Process continued. Several
Bailiffs 6 15 15 17 conferences were held and several communiqués were

* 2005-2007 — Data from market and public opinion research compalf_sued which helped to develop _the Bologna Prpcess. The
“Spinter research®, 2008 — Market and opinion research centdriSbon strategy stated that (Presidency Conclusions, 2000)
;VilmorUS“ data the improvement of the quality and efficiency of education
Based on the detailed assessment report, there has generally begnd training was one of the aims of the Bologna Process.

significant progress in implementing aims of the Bologna declaration

because “higher education across the (“EHEA”) countries looks

substantially different from ten years ago.” Such instruments as LRG;
ECTS, DS, quality assurance, and qualifications frameworks are mugh Europe.” (Greisler, 2008). Bologna—An Impetus for Reform. A Federal
more widely applied, degree structures and curricula have been remmqﬁ’erspective. p.6. Regarding debates on the issues of reforming legal
and most of the necessary legislation and national regulations have begf\,cation, see the following website for more information:

implemented. However, there remains a *...large difference in the speqgtp:/www.stifterverband.info/veranstaltungen/archivi2010_03_18_legal

of implementation between individual countries...” (Westerheijden, gqycation in europefindex.html.

Beerkens, etc., 2010). The *"...crucial step is to make the structure info Ajthough two authors (Roosaare, 2007), (Kirsiene, 2009; Kirsiene,
reality that is ‘lived and loved’ by teachers and learners..."2010) specifically touched on some aspects of legal education in

(Westerheijden, Beerkens, etc., 2010). _ Lithuania, there are rather wide discussions regarding specific aspects of
Lithuania, like Germany and most EHEA countries, has the samgigher education in general.

problems as were correctly identified by J.D.Weeber, i.e., that theere, one of the six objectives was desire to promBtedpean co-

Bologna Process has not reached some study areas such as law gpgration in quality assurance with a view to developing comparable
medicine and the main problems are related to mistrust and doubts #iteria and methodologiés (Bologna Declaration, 1999).

bachelorsdegrees based on qualifications and career possibilities aftersaj; js notable that according to Lanskoranskis, the compatibility of
ghort three-year education. (Weber, 2008). national law acts with Bologna Process and Lisbon strategy requirements

In this context, we accept Peter Greisler's opinion théte“Bologna is one of the weakest links in Lithuanian education. (Lanskoronskis,
Process has become the most important forum for higher education poli@007).
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The European Association for Quality Assuranceransparency of higher education, recognition of foreign
(ENQA) was created in 2004 The purpose of the ENQA qualifications, and encourage mobility of students and
is to promote European cooperation in the field of thestaff. It should also help to assure quality of studies if the
higher education quality assurance. With the establishmeptesumption is made that the European standards provided
of the ENQA, Europe created a structure which would helare sufficiently detailed and would be implemented by the
support the development of quality assurance in higheespective national authorities. Notwithstanding the
education in accordance with the Bologna Processonclusion above, not everyone is satisfied with or believes
Unfortunately, Lithuania has not yet been chosen to takie the future and usefulness of the Bologna Process.
full advantage of this structuté. Several “Bologna sceptics” vigorously disagree with the

"International students’ exchange is a rapidly growing Bologna Process. Their arguments appear to be Strong
phenomenon, therefore studies abroad have become the We now need to analyze how well the Bologna
utmost form of internationalisation of higher education. ItProcess is working, particulary with regard to legal
has been estimated that the need to acquire internationalducation. We also need to determine whether there is a
education will increase to 7.2 million international clear understanding about higher education among various
students by the year 2025 or even to 15 millidwknyg-  actors, including universities, quality assurance agencies,
Petrikiere I., Pukelis K., 2007). Reaction to the trend islegal institutions, employers and others. Finally, we need
reflected in Prague meeting (Prague Communiqué, 2001th analyze the arguments posed by the “Bologna skeptics”.
where agreements on some new action lines, including
lifelong learning and promotion of the attractiveness of the 1.2, Quality Conception, Parameters and Their
European Higher Education Area to students from Europe Adaptation for Legal Studies
and other parts of the world, were provided (Prague o )

Communiqué, 2001). In the |_n|t|al Bolqgna declaratlo_n and subseque_nt

The year 2005 was the most important year for qualitgommunications, quality assurance in higher education
assurance of higher education in Europe, because tHstitutions —was accentuated. However, “quality
European Standards and Guidelines for Quality Assuran@surance” is a generic term which lends itself to many
in Higher Education were adopted by the ministers and thigterpretations (Standards and Guidelines, 2008).is*
idea of a European register of quality assurance agenci@Bvious that neither of the main objectives of Bologna--
was adopted. (Bergen Communiqué, 2695) !nternat!onal competitiveness, mobility and _employablllty--

In 2008, the European Quality Assurance Register fof Possible to be reached without the reliable system of
Higher Education (EQAR) was established. EQAR'’s maiﬁstudy q_uahty assurance on an |n.st.|tut|onal, n{monal and
tasks are to (a) increase the transparency of qua“t?ternauonal Scale."(Juknyte—PetI‘EIklene, Pul-(ehs, 2007)
assurance, and (b) enhance trust and confidence in Regardless of the fact that the quality of higher
European higher education. Practically, EQAR implementgducation is widely discussed and emphasized, there is no
its goal by listing quality assurance agencies that operate fRutual agreement about quality standards in the sector of
Europe. Before being listed, an agency must have provdigher education (Lanskoronskis, Ramoniene, 2007).
its credibility and reliability. An agency’s performance is There is a variety of approaches to quality assurance and a
reviewed against the European Standards and GuidelinBgmber of definitions of quality that are being used in the
for Quality Assurance. It is important to mention thatfield of learning, education and training. Quality may be
any Baltic State is currently included on the ¥fst. based on one’s methodology, scope or objective. Some

Over time, the Bologna Process gradually creategcientific literature dls_tlngwshes three cIas_ses of quality
enough structures to reach the primary goals of thBodels: process--orientated, product--orientated and
Bologna Process. ENQA's quality assurance standards aR@Mpetency—orientated models. According to Pawlowski,
criteria, together with the establishment of the EQARProcess-orientated models are the best models for

register, should promote mutual trust and improveeducational organizations b_eca_use they “...can b_e adapted
to the needs of an organization...” (Pawlowski, 2008).

Other authors define the quality of studies as the creation
1% Technically The European Network for Quality Assurance in Higher  of proper conditions to continue individual self-education

Edut_:atlon, established in 2000 was transormed into the ENQA.More and qualification suitability that was acquired at a
details could be found on web page www.enga.eu

1 ENQA now has 47 full member agencies. Among them are speciéfmiversﬁty or college, and _ CharaCterisation through
agencies from Latvia and Estonia, but none are from Lithuania. There aéémensions, standards and criteria. The authors make an
four candidate member agencies, including Lithuania’s SKVC agléncy.important conclusion that opinion about the quality of

Therefore, it appears that Lithuania is not as committed to the Bolog : : :
Process to the same extent as other Baltic states might be committed. "Studies should be eXpressed by various community groups

2 As the result of the Berlin Communique (2003), ministers invited

member states to develop a framework of comparable and compatibte

qualifications for higher education systems, including description of®In opinion of “Bologna skeptics”, “The result of Bologna is growing
learning outcomes, competences and profile, in the following two years. stratification and hierarchy of national institutions, and transnational
3 Now Bologna has 46 members, but only 16 higher education systenistegration of national education systems leads to national disintegration.”
have internal and external quality assurance systems designed in line w{tfiunch, 2010). According to Maion von Osten, in accordance with
the ESG, (Westerheijden, Beerkens, etc., 2010). Lithuania is not one Bblogna Process, creating hierarchy in a university’'s degrees (the
them. stratification of earlier degree into first and second cycle studies)
4 seven agencies from Germany dominate the group, but agencies frarantradicts the goals of democratic education and do not conform to
such countries as Bulgaria, Romania, and Poland also participate. Moegisting employment policies as employers usually seek individuals
details could be found on the webpage www.enga.eu holding master’'s degree. (Osten, 2010).
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(Savickiene, Pukelis, 2003; Pukelis, Pileicikiene, 20052003). It would be helpful to have a thorough analysis of
Serafinas, Radzevicius, 2009). Some other sciefftilsase  study material base, evaluation of results of studies from
quality of higher education on consumer issues and thethe point of view of graduates and in-company information
needs.’ The shortcoming of this parameter is the fact thatlispersion (e.g., information about the work of students
these services, according to the economic literature, aend teachers; for students and teachers information about
credence goods and consumers are seldom profes&fonaldministrative work; information for students about
who know what to expect. Further, their needs may be vernternational exchange programs). (Valiukeviciute,
different from one another. (For example, a student maRruskyte, et al, 2003). One of the weakest links in this
need to acquire diploma using as little resources agpinion is that a customer (i.e., a student) is one of the
possible, to get as much knowledge as possible, to studyost important parts in the studying process, even though
one semester abroad, to have a goodqtd), he is not particularly qualified to evaluate all aspects
Pukelis and Savickiene (Savickiene, Pukelis, 2033)present in higher education. Further, not all persons that
after analyzing the quality of evaluation systems income to university enter it to receive knowledge. Some are
America and some European Union countries, concludeahly interested in acquiring a diploma. Although the
that quality usually is defined in two levels: (a) anmaterial needs of students are important, it is not the only
institutional level; and (b) a study program level. On theactor to be considered when establishing the essential
institutional level, the following criteria should be goals of an academic program.
considered: management, strategy and decision making, Standards and Guidelines for Quality Assurance in the
personnel qualification, students, the improvement of studguropean Higher Education Area (ES®)should be
programs, teaching quality, survey/research strategy ambnsidered as the most important document when defining
survey organization, services offered for the societyquality assurance parameters because rather clear and
quality assurance system, the implementation of thdefinite parameters are providedThe standards and
mission and achievement of the goals. To describe thguidelines are designed to be applicable to all higher
study program, Pukelis and Savickiene presented theducation institutions and quality assurance agencies in
following criteria: aims and purposes of the study programEurope, irrespective of their structure, function and size,
contents of the study program and its design, the structuesnd the national system in which they are
of study program, didactic concept and philosophy, studipcated (Standards & Guidelines, 2005).
methods, students’ work, including research projects and The most important portion of the ESG is the first part
practical teaching, students’ evaluation and examinatioecause it is addresses higher education institutions. Seven
number of students (during a selective period, whileseparate guidelines covering all basic elements of the
accepting and during the studies), qualification of theeducational process are provided. These guidelines could
personnel, the suitability of the necessary equipment, thee described as ones requiring more formalities (e.g., to
internationalization of study contents, the proceduresssue formal strategy, policy and procedures, formal
assuring inner quality, achieved standards, the number ofechanisms for the approval and monitoring of study
students who passed the exams or who were expellggkogrammes); more clarity and publicity (e.g., strategy and
average duration of studies, the opinions of studies bpolicy should be available to public, there should be
students and teachers (Savickiene, Pukelis, 2003stablished formal and published student assessment
However, these criteria only indicate what should beriteria, defined criteria for quality assurance of teaching
evaluated, but not how it should be evaluated. In additiorstaff); and cyclical (e.g., there should be periodic review of
difficulties may arise in practice when evaluating concret@rograms and awards, data collection, analysis and usage
higher institutions and programs, because there is no hint$ relevant information for the effective managements of
how to compare the enumerated parameters. study programs and related activities, regular updating of
Basing their opinions on survey data, Valiukeviciuteinformation (both quantitative and qualitative). (Standards
and Druskyte tried to objectively determine the quality ofand Guidelines, 2005). Probably the most interesting issue
studies at universities. (Valiukeviciute, Druskyte, et aljs the one regarding teaching staff, because it requires not
only the quality of staff (which was traditionally based on
16 \anagas, 2004: Juknyte-Petrikiene, Pukelis, 2007 formal diploma qriteria), but aI;o teaching competence.
' ' ; ' ' This would require the “.breaking open the automatic

17 . . ) . . .
Despite a variety of conceptions of higher education quality and their - e : .
imperfections, the key aim of total quality and its management theory an‘%iSsumptlon that quahfled aummatlca"y means competent:

practice is a “quality for consumer* in other words to meet a consumer'sté@ching in mass higher education systems is a profession
needs. Yanagas, 2004)Conception of quality as fitness for consumer Of its own, which can (and must) be learned and which

needs could be entitled as metaquality conception, which encompassesgdes not come automatically from being a qualified

is the cornerstone in framing other conceptions of quality in higher, " “
education. In other words, all conceptions of quality, including quality asreseamhe’r' (Westerheijden, Beerkens, etc., 20100

fitness for purpose as well as quality as transformation are grounded off@ch  effectively is to enable students to learn

consumer needs and reflect the interests of stakeholders who aiadependently.(Muller, 2008)."Teaching strategies have

concerned with quality of higher educatiqduknyte-Petreikiene, Pukelis tg focus on addressing and Cha”enging students as

2007). independent, autonomous learners... To foster students’
In the economic literature, a distinction is made between search goods,

experience goods, and credence goods. Educational services could be

evaluated as credence goods, the quality of which consumer can hardly The ESG grew out of the desire to develop comparable criteria and

learn, so he has to rely on the assurance by the provider of the servicenmethodologies for quality assurance across the whole EHEA area, while

public authorities that its quality is sufficient. On credence goods, semaintaining room for diversity for the signatory countries

(Darby, Karni, 1973). (Westerheijden, Beerkens, etc., 2010).
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confidence and independence, teaching must engageldition to the traditional teaching of specific law branches
students in dialogue, involving intensive communicatiomnd legal norms, the literature is now filled with opinions
and sincere cooperation between teachers and studerggpressing the idea that developing the practical skills of a
with ample and systematic feedb&d¢kiuller, 2008). lawyer also needs to be included and emphasized.

Notwithstanding the practical usefulness of the ESGDeveloping skills such as negotiating, team work,
one should have in mind the fact that ESG only hasounseling, interviewing, creative problem solving,
recommendation status. Further, the term “guidelinestnediating, psychology and leadership should be a high
clearly means that it is not legally binding in nature.priority in a program if it is to be considered a high quality
Therefore, the guidelines are quite general and leave mughogram.  (Krannich, Holbrook, etc., 2008-2009). For
space for states and education institutions to decide aboekample, law schools in the U.S.A. traditionally emphasize
specific quality assurance means and methods. We showddalysis, argument and legal-thinking (Krannich, Holbrook,
remember that the application of ‘tampatible quality etc., 2008-2009).
assurance systems does not guarantee the delivery of In anticipation of this article, we performed a survey.
compatible quality of education. This must result fronWWe analyzed legal regulations and legal education
combined meaningful learning outcomes (ECTS) angrograms in Lithuania in order to find out what skills are
qualifications frameworks (Westerheijden, Beerkens, etc.,required and emphasized. The required skills are defined
2010). by a Constitutional Court decision and a descriptor for

Neither in the scientific literature nor in actual laws orlegal education prepared by the Ministry of Education and
regulations it is possible to find well-defined parametersscience of the Republic of Lithuania.
that allow one to determine whether or not an educational The Constitutional Court of the Republic of Lithuania
program is of excellent quality. After considering all of thehas also identified elements which need to be included in
theories and parameters currently available, the mostvery legal education program. (The decision of
important factor is the learning outcomes of studyConstitutional Court, 2008). The Constitutional Court
programs. In the 21st century, learning outcomes arissued an important decision on February",22008
viewed as the fundamental building block of the Bolognaoncerning the requirements of legal education for those
educational reforms. Learning outcomes are a practicatdividuals who want to carry out the duties of a judge
devise that represent a methodical approach to measure @me decision of Constitutional Court, 2008). The
institution’s competitiveness, transparency, recognitiorConstitutional Court held that the state must ensure that
and mobility of education. All of the other quality legal education provided in any institution should have
parameters analyzed (such as personnel and materegjual standards of higher education labeled by different
resources) are only means to achieve learning outcomeslefels and degrees conferred by such institutions. The
study programs. At the same time, the formulation ofConstitutional Court also held that certain subjects should
suitable learning outcomes in study programs and ibe included in the curriculum of every legal education
separate descriptors of study subjects provides informatiggrogram. Most of the subjects on the list include specific
for students, employers and other institutions. Learningaw branches and legal norms, such as theory of law,
outcomes also make it easier to compare study programenstitutional law, civil law and other legal subjects.
between universities. This, at least in part, determines thdthough the Constitutional Court did mention that the
successful implementation of the most essential processesn-legal subjects should be studied, notably social and
of Bologna. humanitarian subjects. (The decision of Constitutional

With regard to legal education, the key learningCourt, 2008). Unfortunately, the Constitutional Court
outcomes are whether a law school graduate has learnappears to reflect the traditional approach to legal
the moral attitudes, skills and abilities that are necessagducation. The decision in the context of this survey is
for a contemporary lawyer. In the next section, we willproblematic because the traditional approach to legal
analyze whether law school graduates receive the moratlucation appears to result in the failure to meet
attitudes, skills and abilities that are necessary for hithuanian society’s expectations. Our society expects
contemporary lawyer, in other words, the key learningnore from a lawyer than the mere understanding of
outcomes. specific law branches and legal norms.

The elements of a legal education program must also

2. Adequate Study Outcomes as a Parameter meet certain statutory requirements. Until recently, the
Ensuring the Quality of Legal Education contents of a legal education program in Lithuania were
determined under the general statutes regulating higher

As we have said above, it does not appear that legaucation and other statutes, e.g., a statute setting forth the
education programs in Lithuania are currently meeting thgualification requirements for judges, which indirectly
needs of contemporary society. Therefore, it is incumbemeferred to educational requirements. (LR Vyriausybes
on legal educators to adapt their legal education progranmitarimas, 2002). However, the Ministry of Education and
to meet such needs. Program strengths must be maintaingédence of the Republic of Lithuania ratified a
and program weaknesses must be eliminated. Whaomprehensive descriptor for legal education on August 19,
evaluating the adequacy of a legal education program, o910. (LR Svietimo ir mokslo ministro isakymas, 2010).
must first determine which parameter or parameters shoulthe decree issued by the Ministry of Education and
be used. Clearly, a legal education must include th8cience was based on the decision of the Constitutional
teaching of specific law branches and legal norms. I€ourt described above.
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The purpose of the issued by the Ministry of Sciencédand, which consistently advocated an interdisciplinary
and Education was to set common standards for legabproach: “Law is centrally located in the humanities and
education programs. In its descriptor, there are named not complete unless it draws nourishment from them”
skills and knowledge that have to be acquired during one@rannich, Holbrook, etc 2008-2009). It is a well known
legal education. They include: (a) cognitive skills (e.g., thdact that the legal profession is oriented towards a person.
ability to interpret data that is relevant and significant inLawyers have to communicate with people from all walks
law, usage of various doctrines of law); (b) practical skillof life, namely, clients, colleagues, experts, witnesses,
(e.g., to know how to use legal information data bases)udges, officers, etc. That is why it is necessary for every
and (c) transferable skills (e.g., to improve and update thgracticing lawyer to have developed versatile
legal knowledge). Having in mind that the descriptor wagommunicative and interpersonal skills and abilities.
long overdue, the schools and universities preparing Krannich and Holbrook note that practicing lawyers in
lawyers waited for the descriptor for ten years. It isa modern society must have well-developed skills in
satisfying to see that it was at last ratiffedt should be dealing with conflict and should be able to cope not only
noted that this descriptor is quite liberal and in parwith legal aspects, but also with non-legal ones (Krannich,
corresponds new trends in education regulation set yolbrook, etc 2008-2009). For example, a lawyer needs to
Bologna Process documents. For example, it gives moleve the ability to foresee emotional consequences of legal
precision for common standards of legal education programactions and to regulate the tension between the parties of
In comparison with above analyzed Constitutional Courthe dispute and others. The non-legal skills allow a lawyer
decision, in terms of learning outcomes, the descriptor pays analyze a problem from a variety of perspectives and
more attention to general competences (but still not enoughdnhance the lawyer's ability to identify a strategy to
(These general competencies areare analyzed below.) Nexigcessfully solve the problem at hand. Non-legal skills also
the descriptor pays almost no attention to training of mordielp a lawyer to select a negotiating position or other
and ethical values, emotional intelligence, moral attitudesstrategy to address the various individuals and their interests
broad erudition or life-long learning of the future lawyer.involved in the case. Currently, however, legal education
In addition, effective regulation of legal education prograngenerally encourages future lawyers to dissociate themselves
should ensure not only the content of the program and ifsom such non-legal factors and focus only on the narrower
constant revision, but also teaching methods antkgal situation at issue (Daicoff, 2006). This is an acute
development of teaching skills of educators. problem in Lithuania and many other countries as well.

Study outcomes in the world and in Europe argKrannich, Holbrook, etc 2008-2009)
generally divided into three types. The three types are: (a) Recent research also shows that leadership abilities are
special competences (e.g., knowledge of differenalso very important skills for a lawyer. (Richard, Lambreth,
substantive law subjects such as civil, penal law, etc.2006). However, just like social, ethical, problem-solving
general competences (e.g., such as knowledge of foreigmd negotiation skills, leadership abilities are not directly
languages, team work, communication skills, etc.); and (@nd purposefully taught in legal education programs
skills of professional behavior and knowledge of the(Richard, Lambreth, 2006). According to L. Richard and S.
requirements for professional ethics. Specialists draw olR. Lambreth, a leader should possess the following
attention to the fact that the importance of teaching genergualities: wide, creative and innovative thinking; positive
competences is growing quickly in legal educationviewpoint towards novelties and changes; determination of
programs. (Kenedy, 2010; Pukelis, Savickiene, 2010). It iambitious goals and striving towards them; cooperation
because special knowledge and skills rapidly become staldth others, their encouragement and evaluation, rather
and obsolete in contemporary society. (Kenedy, 201Ghan accumulation of power and demonstrative behavior.
Pukelis, Savickiene, 2010). In a society which is changinghe most important features of the leader are assuming
at ever increasing rates, it is becoming more important teesponsibility and the ability to cope with difficulties that
teach someone how to learn than what to learn. arise. (Richard, Lambreth, 2006). It just goes to show that

Our analysis of Lithuanian statutes and regulationghe development of such abilities can and should be
court decisions and legal education programs in Lithuanieacluded into legal education programs, especially the need
shows that the current legal education system needs to tmedevelop team work skills.
expanded to include educational requirements in general The legitimacy and reputation of the legal lawyer
competences, emotional intelligence, moral attitudes, angrofession in Lithuanian depends, in part, on the morals,
broader education of the future lawfferAccording to the ethics and integrity of its members. This reality directly
judge of the Supreme Court of the United States, Learnembnflicts with the current legal education system. Neither
an ethics course nor a professional responsibility course is
currently included among the obligatory legal education
20 prior to the ratification of the descriptor, legal education requirement§OUrSes at some universities. Nor is an ethics course or
became the object of political games. The evidence of such mischief c@grofessional responsibility course included in a judge’s
pe cle_arly seen when com_paring the rgquirements for legal professior‘qua”fication requirements in Lithuania. (LR Vyriausybes
including advocates, baliliffs, notaries, judges and prosecutori}utarimasy 2002)' The Constitutional Court failed to

Unfortunately, these games cost a lot of money for quite a number . S .
people, shattered hopes and wasted a lot of precious time. include such a requirement in its decision. Nor was such a

21 i i i i i
According to Carnegie Foundation for the Advancement of Teachin%eql'”r(:"rnent included as Ob“gatory in the descrlptor for

research, each lawyer has to possess excellent social and communicalf@@@l education programs. (The decision of Constitutional
skills, ethical and moral values (Sullivan, Colby, etc. 2007). Court, 2008, LR Svietimo ir mokslo ministro isakymas,
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2010). The lack of attention to moral and ethical issuemeffective when used in classes filled with Millenials.
while preparing students gives the students a fals@lso information noise, by which we are presently
impression that ethical behavior is a secondary requiremestirrounded, also greatly burdens the reception of
for a lawyer. Even when an ethics course is offered at iaformation and information realization. Madison’s
university, it is often limited to the study of legal research has shown that even though the information was
regulations and the analysis of cases. Therefore, even whaccepted, memorized and realized, the analysis,
an ethics course is offered, it makes one wonder whetheystematization and evaluation was not carried out.
such an approach effectively trains ethical values that theherefore, such information will be forgotten in a
student will be able to apply in the futiffe. relatively short time (Madison, 2007-2008). This shows
It is worth noting that teaching methods, as well aghat any information should be first presented in a
evaluation methods, directly influence the developmensystematic way and then evaluated critically. If a student
and fostering of the skills and abilities described abovedoes not have an opportunity to compare and analyze law
For example, research shows that the system afystems, not superficially, but fairly deeply, he will not be
accumulative mark, periodic and constant studenable to understand his own nation's legal system
assessment stimulates students’ permanent studyintporoughly. That is why we agree with Claudio Grossman,
(Sullivan, Colby etc., 2007). According to V. Madison, aWashington University's Dean of Law School, who says
professor from Regent’'s University, if universities wouldthat when offering legal education in a contemporary
pay more attention to the discoveries in educology, theorld, it is not enough to use classical ingredients, such as
quality of teaching would greatly improve (Madison, 2007-faculty, students, research centers and the like. The new
2008). In a book titled “Best Practices for Legalworld paradigm involves all of the environment. Just like
Education” Stuckey and others reproach teachers who amuntries cannot exist in isolation from the international
not strive to adapt to the differences in students, the worldommunity, legal education cannot be offered by an
and other novel teaching methodologfesTherefore, a isolated faculty. On the contrary, law faculties have to
legal education program must review how it teaches agperate in unison with other members of international
well as what it teaches if it intends to offer a high qualitycommunity such as non-governmental agencies and
effective program. organizations, international corporations, governmental
The methods of teaching law in Lithuania should nowinstitutions. They also have to form multidisciplinary
be reviewed because cognitive abilities of young peoplaetworks and react to changes flexibly. (Grossman, 2008).
have changed dramatically in recent years. Studenfghis means that law curricula and teaching methods have
entering universities to study law nowadays are oftemo be updated constantly.
called “Millennials” (i.e., they were born in between 1977  Finally, we look at the expectations of students when
and 1998). The generation before them is referred to &valuating a legal education program. Does the program
“Generation X" (Thielford, Scheef, 2004). Current legalmeet the student’s expectations? It is evident that a narrow
education programs cannot currently be taught effectivelgnd formalistic approach to legal education does not live
because Millenials do not learn in the tradition way. Legalip to the expectations of the majority of students studying
education programs have not recognized or adapted to thésv. Students come to study law with very different
change. Students in Generation X studied from book&xpectations and having certain goals and ideals. Research
Millenials study from books, but rely much more on theshows that when a law student is taught mainly legal
Internet and other electronic forms of communicationsubjects and only learns how to manipulate the norms of
They cannot imagine life without Ilaptops, iPads,law, the student becomes cynical and nihilistic (Krannich,
cellphones, iPods, Kindles and other machines which gividolbrook, etc, 2008-2009). Research performed by several
them immediate access, rapid response, immediataiversities showed how students’ values and perceptions
gratification and constant sensory stimuli. That is thehanged during law school. (Krannich, Holbrook, etc,
reason why their information acceptance abilities hav@008-2009). At the time that they entered a legal education
changed. Traditional teaching methods are boring angrogram, the students wanted emotional connections,
personal growth and to be useful in society.. By graduation,

22 The standards of lawyers’ ethics and the development of lawyers’ cod_[!helr values Changed In fav_or of extrlns_lq rewards SUCh_ as
of ethics in Lithuania have not been researched yet, but be analyzed andMage, appearance, prestige and privileges. (Krannich,
researched in the future. Holbrook, etc, 2008-2009). The research also shows that
2% German teaching methods, i.e., the methods that are generally Usedﬁﬂacticing lawyers suffer depression and dissatisfaction

Lithuania, are an object of fierce criticism and debate. (Grote, 2005). T . s .
biggest weakness in German teaching methods is the students’ lack ur times more often that the average citizen (KranmCh’

preparation for classes. Consequently, there is an absence of valuahi®lProok, etc, 2908'200_9)- _
discussions with the teacher. In addition, reading a lecture for a bitn summary, a high quality legal education program cannot
number of students does not create any possibilities for a professor fgeet Lithuanian society’s expectations without effectively

communicate directly with students. According to researchers, th . . .
priority of most professors is scientific work, as only scientific work deressmg several key educational elements. First, the

shows real value for the institution and ensures his high demand in tf¥0gram must address substantive knowledge of spec_ific
academic society (Zimmermann, 1996). It is obvious that globalizatiotaw branches and legal norms. Second, when setting

influences methods of legal education that are adopted in Germany R?arning outcomes, more attention must be devoted

well. According to professor Rainer Grote, one of the proofs of suc?g . . s .
influence is not only the popularity of case analyses (i.e., the Socrat wards developing general skills and abilities, particulary

method) in private higher education schools, but also simulating couFﬁ‘am work, (_:ounseling_, interVieWing: creative prolqlem-
proceedings (Grote, 2005). solving, conflict resolution, leadership and developing a

- 362 -



I nZinerine Ekonomika-Engineering Economics, 2011, 22(4), 356-366

commitment to a lifetime of learning. Third, learning

outcomes must include the development of moral and
ethical attitudes. Finally, more attention must be paid to
developing new teaching methods which will effectively

communicate with the students entering legal education
programs today. Educators must be ready to grow and
adapt to this environment. Today, an educator must have
three key skills and qualifications, all of are equally

important: (1) as expert of his subject; (2) as researcher
(scholar); and (3) as a teacher (didactic). 4,

Conclusions

1. The historic development of the Bologna Process
indicates that law is one of the most difficult spheres;
for implementing education changes. Although
reforming legal education is the subject of intensive
and controversial debates in European countries, there
are almost no open discussions regarding this issue in
Lithuania.

2. The Bologna Process offers enough legal structures
and guideline to assure the quality of legal education.
European standards and criteria together with the
establishment of the EQAR register should promote
mutual trust and improve transparency of higher
education, recognition of foreign qualifications, g
encourage mobility of students and staff when
implemented into law in Lithuania.

3. Neither scientific literature, court decisions, statutes
nor regulations specifically define which legal study
program is of high quality. Based on quality assurance
theories, the most important factor should be the
setting of learning outcomes and their implementation
into a study process. Contemporary implementation of
learning outcomes into a study process must address
all three types of learning outcomes. In other words, a
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Edita Gruody, Julija KirSiere
Teisininky rengimo tobulinimas Lietuvoje atsizvelgiantj Bolonijos procesus
Santrauka

Lietuvoje, kaip ir kitose Salyse, vis daugiau jaunuadinkasi teisiniSsilavinimy. Stojimoi universitetus analizrodo, kad apie 15 proc. socialinius
mokslus pasiryZusistudijuoti jaunuoli renkasi teigs studijas. Akivaizdu, kad per kelerius universitete praleistus metus, kurie skies Zei®ms ir
igudziams suteikti, nenanoma perteikti visteisiniy subtilybiy ir niuans. 13 ties teisinis lavinimasis yra nesibaigiantis procesas, nesnéia statiska.
Geras teisininkas siekia nuolat atnaujinti Zinias ir tobulinti praktiniugjigels. Taigi galima teigti, kad teisinis iSsilavinimégytas universitete, yra tik
pradinis teisininko iSsilavinimas. Kita vertus, tai yra praktikudijas teisininkus vienijanti patirtis, tetiteisininkus rengiatios aukstosios mokyklos
neabejotinai reikSmingai prisideda prie tetsinvalstyles kirimo veiklos, formuodamos vertybines nuostatas, suteikdamaogirgeb kisimiems
teistjams, pareignams, valstybs tarnautojams ir kitiems valstd funkcijas atliekantiems asmenims. Dabartinis teisipim&rtinimas rodo, kad
teisininkai nepateisina visuomenlike<iy. Tai vegia susimstyti, ar teigs studijas baigasmenys i$ tiesigyja tas vertybines nuostatas, tas Zinias ir
gelejimus, kurios yra reikalingos Siuolaikiniam teisininkui. Kita vertus, Bolonijos procesas diktuoja naujkgisS&ietuvos universitetams:
konkurencingura Europos ir pasaulio erdje, tarptautii mobiluma, aukStus éstymo, absolvent isidarbinimo ir kt. standartus. Viena pagrindini
Bolonijos proceso kryfiy - skatinti europih bendradarbiavim kokybés uztikrinimo srityje skatinimas ir sukurti vienipdeuropos aukstojo mokslo
erdw(Bergeno komunikatas, 2005). ¢lau jvairiy Europos Saili patirtis rodo, kad teésir medicina yra studij sritys, kuriose sunkiausiggyvendinami
Bolonijos proceso uzdaviniaéldSiy sriciy specifiSkumo ir nacionalinitradicijy puosetjimo. Taigi Europos Salyse itin diskutuojama apieéeistudij
reformy atsizvelgiani Bolonijos procesus. Eau Lietuvos akademife teisininky visuomesje Sis svarbus klausimas praktiSkaiansvarstomas.

Taigi, prajus daugiau kaip deSimt metuo Bolonijos proceso pradZios, straipsnio austaatliko teigs akt, reglamentuojafius teisinio
iSsilavinimo reikalavimus,yj taikymo Lietuvoje, analizir jvertino kait Bolonijos proceso kontekste. Esminis Sio tyrimo tikslas - remiantis Europos ir
pasaulio patirtimi, nustatyti teis studij programy kokybés parametr gaires, atsiZzvelgiaritBolonijos proceso keliamus koks standartus, taip pat
studijuojartiy asmen bei visuomees likesius Lietuvoje.

Pirmojoje straipsnio dalyje analizuojami studikokybés parametrai iry pritaikomumas teis studijoms. Tyrimas paréd kad Bolonijos
dokumentuose pateikta pakankamai priemostudiyy kokybei uZtikrinti: Europos aukStojo mokslo etdvkvalifikacijy strukiira, Europos studjj
kokybeés uztikrinimo standartai ir gais, Europos Salinariy studijy kokybes uztikrinimo ageriiry bendradarbiavimas ir kt. Kita vertus, nepaisant to, kad
ivairas mokslininkai studij kokybés samprat ir parametrus suvokia skirtingai,ctau, jvertinus straipsnyje pateiktas koncepcijas ir parametrus,
svarbiausi, uZtikrinant studijkokybe, yra studiy rezultatai ir § panaudojimas studijturiniui projektuoti ir vykdyti, kadangi jie uZtikrina studlij
palyginamum ir skaidruma nacionaliniame ir Europos kontekste. Be to, studijosukurinys pagistas studij rezultatais, yra labiau pritaikytos darbo
rinkos ir tolesni studip poreikiams patenkinti. 2007 m. Londono komunikate nustatyta, kad iki 2030vises Salys privalo naudoti studijezultatus
kaip pagrindinius nacionakse kvalifikaciy struk@irose, kredif kaupimo ir perklimo sistemose, diplom priectliuose ankstesniam mokymuisi
pripazinti ir kokybei uztikrinti. Téiau tai réra vienintelis lidas studij kokybei bei integravimuigivieningy Europos aukstojo mokslo ergwZtikrinti.

Antrojoje straipsnio dalyje analizuojami adelisstudij rezultatai kaip pagrindinis studikokybg uztikrinantis veiksnys. Taip pat tiriama, kaip jie
tinkamai panaudojam studiprocese. Remiantis tésnorminiais ir taikymo aktais, reglamentuajais teisin iSsilavinima, naudojant mokslintyrima ,
buvo atlikta analiz. AiSkintasi, kokie gedjimai svarbiausi teisiniam iSsilavinimui Lietuvoje. Teisinio iSsilavinimo turinys Lietuvoje, kol dar nebuvo
priimtas LR Svietimo ir mokslo ministro téss studijy krypties apraSas, buvo reguliuojamas tik bendrais gukSsilavinimy reglamentuojatiais teigs
aktais ir netiesiogiai su iSsilavinimu susijusiaiggpatyminiais aktais, pavyzdZziui, kvalifikaciniai reikalavimai ¢gsns.Idomu tai, kad 2008 m. vasario
20 d. LR Konstitucinio teismo nutarimeldteisinio iSsilavinimo reikalaving asmenims, norintiemgstatymo nustatyta tvarka eiti t&ie pareigas,
nustatyta: valstybturi parei@ uztikrinti, kad pagalvairias teigs studijy programas skirtingose aukstosiose mokyklose teikiamo aukstojo iSsilavinimo
lygis, Zymimas atitinkamais kvalifikaciniais laipsniais, atitikam tikrus vienodus aukstojo teisinio iSsilavinimo standartus. Be to, nutarimo Il dalies 8.5
punkte iSvardyti dalykai, kurie teismo nutarimu pagal visgeesukstojo universitetinio iSsilavinimo sampratrivalo hiti programoje. Tai daugiausia
atskim teisss Saky ar institut; dalykai: teigs teorija, konstituciéteise, civiliné tei ir t. t. Nors nutarime paméte, kad paprastai turiabi studijuojami ir
tam tikmy (socialiniy, humanitarini) studily dalykai ne teiss krypties, téiau analizuojant nutariankyla probleminis klausimas, ar i$ tiggisuomes i$
rengiamo teisininko tikisi, kad jis iSmanys tik teisinius dalykus. Patsteh kad 2010 m. rugffio 19 d. LR Svietimo ir mokslo ministrigakymu buvo
patvirtintas teiss studij krypties apraSas, kurio paskirtis - paidaukstosioms mokykloms rengti tessstudij programas. Siame aprase, remiantis
minétu Konstitucinio teismo nutarimuyardijamos Zinios, kurios turitti igytos per universitetines tés studijas. Taip pat turidlti jgyti paZintiniai
gelejimai, pvz., mokjimas interpretuoti teisei reikSmingus duomenis, naudg@jemitias teigs doktrinas; praktiniai gépmai, pvz., mokjimas naudotis
teisines informacijos duomenbazmis; perkeliamieji geljimai, pvz., gebjimas tobuéti.

Remiantis Siuolaikine studijrezultaty itraukimoi studijy procesg patirtimi, ir pasaulyje, ir Europoje skiriami tfijaSiy studip rezultatai: specialieji
kompetentingumai (tets studij programos atveju atskiteiss dalykq pvz., civilines, baudziamosios teis ir t. t. Zinios), bendrieji kompetentingumai
(uzsienio kalbos mafimas, darbas komandoje, bendravimas ir pan.) ir prafesimiklos etikos reikalavimai. Bengy kompetentingump reikSme
studijy programose diga, kadangi specialiosios Zinios ir ggitnai Siuolaikingje visuomegje labai greitai sensta. diau Lietuvos teiss akty ir teises
studijp programy analiz rodo, kad iki Siol nepakankamakrdesio yra skiriama teisininko darbe itin svarbiems universaliesiems, bendriesiems
gelgjimams, vertybigms nuostatoms goti bendrai isimojo teisininko erudicijai ir poreikiuijplésti lavinti. Taip pat, atlikus tyriey nustatyta, kad
teisininko etikos arba profesis teisininko atsakomyis kursas éra nurodytas kaip privalomas dalykas neideiskvalifikaciniuose reikalavimuose, nei
nagrirtjamame Konstitucinio Teismo nutarime., ®sistudij, krypties apraSe profesis etikos dalykas yra pangtas tik tarp kit socialiniy moksiy
Zinias teikiattiy, neteisini, dalyky. Autoriy nuomone, d nepakankamodnesio Siai problemai, susidaro klaidingsgidis, jog tai antraeilis teisininkui
dalykas. Teisininko etikos standartteisininky vertybiny nuostat ugdymo klausim, iki Siol Lietuvos mokslininkai beveik éna diskutag, tockl
reikalinga atlikti Sios problemos atskityrima. Kita vertus, teiss studijas rengiatiose aukstosiose mokyklose nepakankangaiesio skiriama tets
mokymo metodams, atradimams edukologijos srityje bei prisitaikymui prie palkdiusiaikinio studento kognityvinigelgjimy, nes paprastai tariama,
jog déstytojui pakanka tik gerai iSmanyti savéstbmy dalyka ir atlikti mokslinius tyrimus. Autorj nuomone, gefjimas kokybiskai iSéstyti dalyky yra
batina kiekvieno universiteteedtartio asmens kompetencija. Taigistytojo lygiaveres kvalifikacijos yra Sios: étomo dalyko eksperto, mokslininko
(tyréjo) bei cestytojo.

RaktazodZiaiteises studijos, Bolonijos procesas, studiokyl?, studij rezultatai, teiss mokymo metodai.
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