
 52

ISSN 1392-2785 ENGINEERING ECONOMICS. 2005. No 1 (41) 

WORK HUMANISM 

Developing Knowledge Society: New Approach to Managerial-Economic  
Preparation of Specialists 

Ramunė Čiarnienė, Vilmantė Kumpikaitė 

Kauno technologijos universitetas 

Laisvės al. 55, LT-44309, Kaunas 

 
Information society is a new way to live and work 

together. The first priority in education is to prepare 

people to integrate into information society by giving 

them the right to continuous learning The most impor-

tant elements of information society are communication 

systems connected with the most advanced information 

– communication technologies, the latter eliminating 

time and distance limitations and providing citizens 

with the possibilities of open and distance learning. 

Distance learning is the most rapidly developing 

field in specialists’ preparation. This system allows 

people to learn at the most appropriate time and rate 

without moving from their living or working place. 

Although there have been established computerized 

and distance learning networks as well as the process of 

creating special distance learning courses has gained 

its rate in Lithuania, people still lack information about 

the possibilities and distinctions of distance learning. 

The article analyses the advantages and problems re-

lated with new approach to managerial-economical 

preparation of specialists by mean of distance learning 

and presents the research results disclosing people’s in-

tentions and readiness to study using distance learning. 

Keywords: information society, managerial-economic pre-

paration of specialists, open and distance edu-

cation, distance learning, fundamentals of ma-

nagement.  

Introduction 

European integration and the need to create knowl-
edge society raise new requirements for the preparation 
of specialists as a continuum of learning throughout life. 
The development rates of the contemporary society are 
so rapid that once acquired education does not ensure 
career for the whole life. Knowledge and skills are to be 
constantly developed in order to be in line with changes, 
information flow, and new technologies. In order not to 
lag behind, maintain economic competitiveness, em-
ployability and to combat social exclusion, a person 
should constantly study in order to acquire new knowl-
edge and skills required for active participation in the 
knowledge society and economy (Koddertzsch, 2003). 

Open and distance education in learning system is a 
new approach of students’ as specialists preparation and 
provides wide possibilities for a learner to study at a 
convenient time and place as well as to choose programs 
confirming to his/ her demands and possibilities. Dis-
tance education has eliminated geographical, personal, 

work barriers, which have prevented people from fur-
ther development. 

Distance and traditional studies are not absolutely 
different ways of acquiring knowledge (Kolb, 1984; 
Holmberg, 1985; Graham, 1989; Targamadzė and Ta-
mošiūnienė, 2003). Even the application of computers 
and information technologies is not the prerogative of 
distance studies. The same technologies are successfully 
used in traditional education. However, the distinction of 
distance studies is that a consumer should be ready for 
this way of learning (Targamadzė, Tamošiūnienė, 2003). 
What is the difference between a consumer of traditional 
studies and that of distance studies? In order to answer 
this question, it is expedient to define distance studies.  

Distance education is the relationship based on a 
dialogue, structure, and independent decisions and me-
diating technologies (Moore, 1990). These studies are 
characterised by the following distinctions (Keegan, 
1986): 

• separation of the teacher and student; 
• influence of an education institution on planning 

and preparing learning materials; 
• use of technical and information technologies; 

double-way communication; the possibility of 
unplanned seminars; 

• participation in applying the most technically de-
veloped education. 

Most authors agree that distance education is learn-
ing through distance, an independent form of learning 
when a learner is given as much support, as he/she 
needs (Leonavičienė, Simonaitienė, 2001; Martišienė, 
2002; Rimkuvienė, 2002). 

Distance studies are inevitably linked with modern 
learning surroundings. Information technologies and 
virtual learning environment play the most important 
role in distance learning (Willis, 1993; Vivet, 1996; 
Sumner, Teilor, 1998; Jonassen, 2000). This form of 
studies is a mobile learning in technologies, consumers 
and services aspects (Pandya, 1995; Sirkemaa, 2004)).  

Technologies should be adapted to contemporary 
learning environments in order to be properly used in 
learning processes. Adaptation is useful in two aspects: 
consumer’s abilities, needs and means (Brusilovsky, 
2001; Raskin, 2000).  

Presenting any course for distance learning, it is 
very important to evaluate one’s learning capabilities 
and skills to use information technologies and virtual 
environments. 
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Research object – new methods (distance educa-
tion) of managerial-economic preparation of special-
ists. 

Research aim – to disclose students’ attitude and 
readiness to distance learning; to highlight the problems 
and perspectives of lifelong education while developing 
knowledge society. 

Research methods – the analysis of scientific lit-
erature, empirical research, logical analysis, conclusion 
formulating.  

New approach to managerial-economic 
preparation of specialists as open and distance 
education / learning conception 

Often the concepts of open and distance education/ 
learning are used like synonyms. However, these two 
notions are not identical. Open learning is objective, 
education policy ensuring learning flexibility in terms of 
geographical, social and time restrictions; distance 
learning (a form of open learning) is a way to learn at a 
suitable time, place, without a direct contact with the 
teacher (Rutkauskienė, 2003).  

Distance learning as a form of open learning is ori-
ented to disseminating knowledge and presenting free-
dom to what and how to study, i.e. this form of educa-
tion develops personality and ability to think critically.  

Both open and distance studies present a very good 
possibility to acquire education for those who have no 
opportunity or wish to take traditional studies. The main 
reasons why open and distance education /learning is 
necessary are the following ones: 

• Lifelong learning and economic development. 
Distance education and e-learning make it possi-
ble to learn for those who work and are family 
people. This is a way to promote computability, 
economic productivity, and employability, social 
and cultural competence. 

• Social equality and availability. Many adults do 
not have possibilities to study or graduate because 
of academic, personal or social reasons. Open and 
distance learning is their “second chance” to over-
come the barrier of higher education. 

• Expenses reduction. There are usually less pos-
sibilities than applicants to study at universities. 
Distance education and e-learning is the system 
that can satisfy the needs of those who could not 
and cannot enjoy traditional studies. However, 
this education is rendered at lower costs. 

• Geography. Remote, less urbanized regions have 
no economic opportunities to suggest traditional 
education; therefore distance learning is a good 
way out to effectively realize the principles of 
lifelong learning. 

Learning openness could be characterized by the 
following indications: time, rate, place, accessibility, 
terrain and content (see Figure 1). 

Open and distance learning is especially useful for 
adults who need to develop their skills or change their 
profession (Krivickienė, 1999), because it presents the 
following possibilities: 

• allows to work and study at the same time; 
• no need to move from a living place and work; 
• promotes the choice of the field of studies; 
• permits to choose learning time, pace and scale; 
• does not make a learner dependable on the 

teacher;  
• presents an immediate feedback to the learner. 

 
 

 
 
 
 
 
 
 

Figure 1. Characteristics of learning openness 

 

Alternatives for distance studies development  

Distance education as an independent practice has 
developed and consolidated itself in the education mar-
ket. The consolidation of this educational form depends 
very much on its pertinence to constant changes and 
requirements. Distance education aspirations could be 
implemented in these three areas (Saddington, 1998; 
Valiuškevičiūtė, 1999):  

1. Advanced tradition shifts its focus from educat-
ing intellect to developing an individual’s responsibility 
to society. Education is viewed as an instrumentality of 
social and political reforms. This tradition emphasizes 
the importance of “learning to learn”, because once hav-
ing learned to learn, learning usually becomes lifelong 
and knowledge is acquired from both learner’s and other 
people’s experience. The teacher’s role is that of a fa-
cilitator, consultant and partner. 

Keeping to this tradition, distance education might 
grow into cooperation and experience exchange in solv-
ing acute problems. The initiation of co-operative prob-
lematic activity for exchange could become the main 
objective of the whole system. Technical possibilities of 
distance education would allow widening collaborative 
efforts and to bring the most experienced researchers 
and practitioners together to solve current educational 
issues. 

2. Humanistic tradition focuses on all-round per-
sonality development. Learning is treated as self-
development and potentiality disclosure. The teacher 
acts as the facilitator of a personal growth. 

Distance education is like a “consulting service” fa-
cilitating learning according to specially designed pro-
grams. This is the way the learning system is created 
and adapted to a learner. 

3. Radical tradition considers education as a part 
of social transformations. Education objective is to arise 
social changes, liberate individuals from erroneous 
thinking and help them to perceive the historical and 
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social context of their activity. The teacher does not 
give answers, but formulates questions. Learning is a 
new understanding using critical self-analysis and its 
interpretation.  

Distance education oriented to this tradition could 
become a stimuli and catalyst of social changes. Its 
main task might be to render assistance to practicians 
and self-researchers in change design, i.e. in change 
infrastructure creation. 

The development of distance studies in education 
could be realized in different directions: professional, 
academic, personal, and social. 

Professional direction is aimed at delivering 
courses helping to get consolidated in the work market. 

Academic direction is to offer an opportunity to get 
involved into academic life: academic studies, research, 
academic career, and academic degrees. Information 
technologies used in distance education enable to carry 
out information search, storage dispersion and expand 
the number of participants in academic discussions. 
Moreover, distance studies could be engaged in the 
whole university practice or it may become a new insti-
tution and this form of studies is considered as the main 
activity and teaching principle. 

Personal direction emphasizes the choice of learn-
ing content and form based on individuals’ personal 
characteristics and self-education demands. 

Rather problematic situation is for the persons who 
enjoy social learning orientation (Valiuškevičiūtė, 
1999). Rather individualized learning limits the possi-
bilities for some persons to be fully engaged in the insti-
tution’s social activity. In order to overcome this disad-
vantage, special surroundings are being created, learn-
ing groups or teams are being formed. 

Distance learning management: advantages 
and disadvantages 

Distance studies can be organized as different 
courses:  

1. Courses of the most recent information. Distance 
studies technologies enable not only to deliver 
the newest information but also to satisfy 
learner’s qualitative and quantitative demands. 

2. Knowledge consolidation courses are designed so 
that it would be easy to memorize and acquire 
them. 

3. Training courses are aimed at specific means of 
managing information. These are skills develop-
ment courses.  

4. Courses oriented to understanding laws, princi-
ples, and ideas. 

5. Seminars of interpretation are based on moder-
ated discussion. 

6. Courses aimed at creating self-realization pro-
grams and satisfying personality development 
needs. 

Distance learning takes place in some other place 
than the learner is located. It uses special, individualized 
content-based, communicative methods entirely sub-
stantiated by modern technologies. 

There exist several ways of organizing these studies 
(Keegan, 1986): 

1. Autonomous distance studies model (only dis-
tance studies). 

2. Mixed distance studies model: 

a. independent (the same institution provides 
traditional and distance studies); 

b. selective or alternative (the same program 
could be taught to the students who have cho-
sen traditional studies and to those who have 
selected distance learning.  

3. Integrated distance learning model: 

a. supplemented (traditional studies include dis-
tance learning programs); 

b. parallel (program includes traditional and dis-
tance studies modules). 

Having analysed distance-learning distinction, it is 
possible to highlight its advantages and disadvantages.  

Table 1 

Advantages and disadvantages of distance learning 

Advantages Disadvantages 

• Possibility to get engaged 
into lifelong learning and 
develop irrespective of 
time and place. 

• Possibility to learn at a 
learner’s pace and accord-
ing to his/her abilities and 
demands. 

• Learning expenses are 
reduced. 

• Teaching material is easier 
understood using multiple 
terrains. 

• More rapid innovations 
and achievements dissemi-
nation. 

• Cooperation among differ-
ent institutions in manag-
ing studies, common pro-
jects, research. 

• Studies based on contem-
porary technologies require 
considerable investments.  

• Creation of modern means 
is expenditure-consuming. 

• Not all students afford to 
use a computer and the 
Internet. 

• There can arise technologi-
cal incompatibility. 

• Teachers’ positive ap-
proach to distance educa-
tion, adequate knowledge 
and qualification is a must. 

• New technologies require 
computer literacy, foreign 
languages. 

• Lack of social contacts. 

Distance module “Fundamentals of  
Management”: the research of demand and 
usage possibilities 

A group of the teachers of Management Department 
(Kaunas University of Technology) and the specialists 
of Distance Teaching Centre (Kaunas University of 
Technology) have worked out the course “Fundamentals 
of Management” for distance studies. It is a general 
course for the students of engineering faculties (day-
time, evening, extra-mural departments). Creating this 
course, most attention has been allotted to extra-mural 
department students, however, this course could also 
facilitate other students’ learning (day-time, evening 
department as well as disabled students). 

The course supplies students with all the necessary 
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literature, enables to use modern technologies. The most 
popular virtual learning terrain WebCT is used. Before 
starting to apply this course, there has been carried out 
the research of students’ demands and possibilities to 
adopt this form of learning.  

 
The choice of a data collecting method.  

Data collecting is a very important procedure. Gen-
eralizations and conclusions depend on the precise data, 
therefore it is very important to choose the most appro-
priate data collecting method.  

The research has been aimed at students’ attitude to 
distance learning and their possibilities to use this way 
of studies. Inquiry appeared to be the most suitable to 
this end (Janilionis, 1999; Kardelis, 2002). The main 
disadvantage of the method is that an inquiry is often 
reactive, however, its easiness and cheapness as well as 
the possibility to easily collect a lot of data make this 
method very popular.  

The questionnaire consists of close-type interroga-
tive questions. It begins with passport data about sex, 
age department and then twelve questions followed. The 
questions concern students’ readiness and possibilities 
to choose distance learning. 

 
Respondents’ selection. 

The research was carried out in February 12-13, 
2004. The students of Informatics faculty (third year 
day-time and evening department students) who had the 
course “Fundamentals of Management” took part in this 
research. The cause of choosing these students was the 
following one: 

• It could be said that the students of this faculty 
are the most “literate” in this field and they are 
rather well prepared for these studies. 

• Now they study the module “Fundamentals of 
Management” in a traditional way of learning. 

The general number of these students is 274 (240 
day-time students and 34-evening department students). 
158 students of day-time studies and 21 of evening de-
partment participated in the research. 

In order to check if the number of respondents is 
representative enough for obtaining valid results that 
could be interpreted for all third-year students of Infor-
matics faculty, Paniott (1986) formula has been used for 
this purpose: 

N

n
1

1
2
+

=

∆

    (1); 

where  n – the necessary number of respondents; 
 ∆ – possible error amount (in social sciences 

research standard error is 5%, obtained 
with 0.95 probability (P)); 

 N – the number of the members the entirely 
researched. 

 
It has been estimated that the number of respondents 

who has taken part in the research is sufficient in order 
the data obtained to be applicable for the entirety whole. 

Table 2 presents the indices that characterize the re-
search sample. 

Table 2 

Indices characterizing the research sample 

Indices Qualitative expression 

The number of the members of 
the whole, N 

274 

Sample quantity, n 162 

Probability of Reliability, P 0.95 

Choice error, ∆ 0.05 

Respondent number, nrespondent 179 
 

 
Research results 

The research results have been processed by means 
of statistics package SPSS and Excel counting. The 
demographic data about the respondents, distribution 
according to sex and age are presented in Figure 2. 
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Figure 2. Respondents’ distribution according to the age and sex 

At the beginning the respondents have been asked 
about the problems they face while studying tradition-
ally. Figure 3 presents the results.  

 

 

 

 

 

 

 

 
Figure 3. Problems faced by the 3rd year students of Informatics 

faculty (traditional studies) 
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It is obvious that the most serious problem is the co-
ordination of the schedule. Comparing these indices 
according to the parts of studies, it becomes clear that 
the problem of adjusting studies and work is rather 
acute for the day-time students (46.8%) and evening 
department students (14.3%). The students of the eve-
ning department are especially worried about the rate of 
studies. This is very important for 28.6% of the evening 
department students and 22.2% of the day-time students. 
Only 13.4% of respondents do not face any problems in 
traditional studies. 

 When asked about the purpose of using a computer 
the respondents answered that they do that for learning 
(98.9%). Only two students do not use a computer for 
that aim. 96.6% of students are interested in the search 
for information, 89.4% enjoy entertainment and com-
munication possibilities. A computer is useful in work 
for the evening department students (85.7%) and day-
time students (53.2%). Table 3 presents these results.  

Table 3 
The aims of using a computer 

Aim 
Number of 
respondents 

Meaning, % 

Learning 177 98.9 

Work 102 57.0 

Information search 173 96.6 
Entertainment,  
communication 

160 89.4 

Others (music, films, bank 
transactions, etc.) 

14 7.8 

 

The aims, and the number of students going in for 
traditional studies witness the fact that students need 
distance studies. 

Further students have been asked about WebCT vir-
tual surrounding. 63.1% of the respondents know noth-
ing, 25.1% of students have heard something. It is obvi-
ous that there exists the necessity to acquaint them with 
this occurrence before taking distance studies.  

The answers to the question: Would you like to find 
out more about distance studies and virtual learning envi-
ronments? proved that 91.1% of respondents would pre-
fer this. When asked about the importance of WebCT 
means in distances learning, 92.2% of the respondents 
think that the content of the course (program, notes, dic-
tionaries, calendar, drafts) would facilitate learning very 
much; 74.4% favour other measures (obligations, tasks, 
tests, self-control questions, marks); 57.0% enjoy com-
munication means (discussions, dialogues, e-mail, etc.).  

Investigating students’ possibilities to take distance 
studies, it has been found out that 93.9% of the respon-
dents can go in for distance learning in WebCT sur-
rounding. They have already acquired the basics of Eng-
lish language, using a computer and the Internet.  
 The respondents use computer not less than some 
times per week (8.4%), every day (91.6%, it is 164 of the 
respondents). 81.6% of the respondents can do this at 
home, 19.6% – at work, and 55.9% – at university. Some 
of them use a computer in several places.  

The research allows maintaining that most students 
at Informatics Department have possibilities to take dis-

tance studies.  
The research has made it evident that 12 out of 179 

respondents have had distance studies. Only two of 
them were not satisfied with those studies.  

When asked about the form of studies, 65.9% of stu-
dents would prefer mixed studies, 2.8% – distance stud-
ies, 31.3% – traditional studies. As to the course “Fun-
damentals of Management”, the priority was given to 
mixed studies (63.1%) (see Figure 4).  

 
 
 
 
 
 
 
 
 

Figure 4. Students’ choice as to the way to study “Fundamentals 
of Management” 

Having generalized research results, it is possible to 
maintain that the students of Informatics faculty are 
ready and have the possibility to take the course “Fun-
damentals of Management” as well as other courses 
through distance learning.  

More than 60% of respondents would like to have 
“Fundamentals of Management”, and they prefer mixed 
studies. They would be able to get lecture notes, course 
papers and tasks by means of distance studies as well as 
to directly consult with teachers.  

It is quite probable that distance course “Fundamen-
tals of Management” would justify the expectations of 
program creators and students, and would establish 
proper conditions for flexible learning at a convenient 
time and suitable place through adjusting traditional and 
distance studies.  

Conclusions  

1. Contemporary higher education aims at conform-
ing to the present requirements to be mass and 
open and satisfying the needs of the knowledge 
society.  

2. Distance teaching development can take different 
directions: professional, academic, personal and 
social. 

3. Contemporary studies could be organized in dif-
ferent forms by coordinating traditional and dis-
tance learning.  

4. Distance studies have their advantages and disad-
vantages. However, it is necessary not only to 
evaluate the ratio of advantages and disadvan-
tages, but to co-ordinate traditional and distance 
studies striving for the best variant in the sense of 
both studies quality and social and economic ef-
fectiveness.  

5. The research has shown that the students’ need to 
study by means of distance learning (even 86.6% 
of the respondents pointed out that they face dif-

9,50%63,10%

27,40%

Traditional studies Distance studies Mixed studies
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ferent problems at traditional studies, 98.9% of 
the respondents use computers for their studies, 
and 96.6% – for the search of information). 

6. Questionnaire results revealed that 93.9% of re-
spondents have all the possibilities to learn 
through a distance way in WebCT environment 
(they have acquired basic English and have the 
possibility to use a computer and the Internet), 
however, they know too little about distance 
learning itself and virtual WebCT environment. 

7. 63.10% of third-year students of Informatics fac-
ulty (KTU) would like to study “Fundamentals of 
Management” in a mixed way, and thus have an 
opportunity to use distance learning program and 
to be able to meet and consult with the teacher in 
a traditional way.  

8. The course of “Fundamentals of Management” 
prepared for distance learning is also necessary 
for both evening and day-time department stu-
dents of the same faculty. The problem is to co-
ordinate students’ needs, their individual assign-
ments and the hours assigned for these activities, 
and to put these actions into practice.  
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Žinių visuomenės formavimasis: naujas požiūris į specialistų vady-
binį – ekonominį rengimą 

Santrauka 

Straipsnyje nagrinėjamas naujas požiūris į specialistų vadybinį-
ekonominį rengimą, formuojantis žinių visuomenei. Tai pateikiama, 
pristatant nuotolinio mokymo(si) privalumus bei problemas, atlikto 
potencialių studentų, būsimų specialistų ketinimo ir pasirengimo 
studijuoti nuotoliniu būdu tyrimo rezultatus. 

Informacinė visuomenė – naujas būdas gyventi ir dirbti kartu. 
Prioritetinė ugdymo užduotis yra paruošti piliečius integracijai į in-
formacinę visuomenę, suteikiant teisę į nepertraukiamą lavinimąsi. 

Europos integracija, žinių visuomenės poreikiai kelia naujus rei-
kalavimus švietimui kaip nuolatiniam, visą žmogaus gyvenimą 
trunkančiam procesui. Dabartinės visuomenės raidos tempai tokie 
spartūs, kad kartą įgytas išsilavinimas ar profesija jau nebeleidžia 
sėkmingai siekti karjeros visą gyvenimą bei palaikyti aukštą gyven-
imo lygį. 

Atvirojo ir nuotolinio mokymo bei mokymosi (ANM) sistema 
leidžia mokytis žmonėms patogioje vietoje, patogiu laiku ir jo gali-
mybes bei poreikius atitinkančia sparta. Išnyksta geografiniai, asmen-
iniai, darbo barjerai, neleidę žmonėms siekti reikiamo mokslo, atsive-
ria naujos pasirinkimo galimybės, žmonės gali mokytis nesitraukdami 
iš gyvenamosios vietos, derinti darbą su studijomis. 

Nuotolinis mokymas – šiuo metu sparčiausiai besivystanti 
švietimo sritis. Nors Lietuvoje sukurti kompiuterizuoto ir nuotolinio 
mokymo tinklai, steigiami nuotolinio mokymosi kursai, potencialūs 
vartotojai dar menkai informuoti apie nuotolinio mokymosi galimy-
bes ir ypatumus. 

Nuotolinis švietimas yra dialogu, struktūra ir savarankiškumu 
paremtas ryšys, kuriam reikia techninių tarpininkavimo priemonių. 
Nuotoliniam mokymui būdingi šie požymiai: dėstytojo ir studento 
atskyrimas; švietimo organizacijos įtaka planuojant ir rengiant 
mokomąją medžiagą; techninių informacijos priemonių naudojimas; 
dvipusė komunikacija; neplanuotų seminarų galimybė; dalyvavimas 
labiausiai technizuota švietimo forma.  

Nuotolinis mokymasis remiasi modernių mokymosi aplinkų ir 
informacinių technologijų naudojimu; tai mobilus mokymas tiek 
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technologijų, tiek vartotojų, tiek ir paslaugų aspektu.  
Tik šiuolaikinėse mokymosi aplinkose adaptuotos technologijos 

jos galės būti tinkamai pasitelkiamos mokymosi procese. Adaptacija 
svarbi dviem aspektais: vartotojo sugebėjimų bei poreikių ir vartotojo 
įrangos. 

Nuotolinis mokymas kaip savarankiška praktika atranda savo 
vietą ir įsitvirtina švietimo rinkoje. Tiek, kiek nuotoliniam mokymui 
pavyks atitikti kintančius besimokančiųjų poreikius, tiek jis galės 
įsitvirtinti kaip šiuolaikinė švietimo praktika ir apsibrėžti savo 
statusą. 

Nuotolinis mokymas pritaikomas įvairiose mokymo srityse. Jo 
plėtra švietime gali vykti įvairiomis kryptimis: profesine, akademine, 
asmenine ir socialine. 

Nuotolinės studijos gali būti organizuojamos kaip įvairūs mo-
kymo kursai: 

− Kursai, teikiantys daug pačios naujausios informacijos. 
− Žinių įtvirtinimo kursai.  
− Lavinamieji (treniravimosi) kursai. 
− Į principų, dėsnių, idėjų supratimą orientuoti kursai. 
− Interpretaciniai seminarų tipo kursai.  
− Kursai, orientuoti į individualių savirealizacijos programų 

rengimą, patenkinantys asmenybės ugdymo poreikius. 

Nuotolinės studijos gali būti organizuojamos įvairiomis formomis:  

1) Autonominis nuotolinių studijų modelis (tik nuotolinės studijos). 
2) Mišrusis nuotolinių studijų modelis: 

a) nepriklausomasis – toje pačioje įstaigoje vykdomos ir tra-
dicinės, ir nuotolinės studijos; 

b) pasirenkamasis – skirtingos studentų grupės studijuoja pa-
gal tą pačią programą, bet viena mokosi tradicine, kita – 
nuotolinio mokymosi forma. 

3) Integruotasis nuotolinių studijų modelis: 

a) papildytasis – tradicinių studijų studentai naudoja nuoto-
linių studijų mokymosi medžiagą; 

b)lygiagretusis – studijų programa sudaryta iš tradicinių ir 
nuotolinių studijų modulių. 

Nuotolinis mokymasis turi nemažai privalumų:  

1. Suteikiama galimybė mokytis visą gyvenimą, tobulėti neprik-
lausomai nuo laiko ir vietos. 

2. Galimybė mokytis priimtinu tempu pagal besimokančiojo 
poreikius ir gebėjimus. 

3. Sumažėja besimokančiųjų mokymosi išlaidos. 
4. Mokymo medžiaga daugialypėje terpėje, tampa geriau su-

vokiama. 
5. Greitesnė mokslo laimėjimų ir naujovių sklaida. 
6. Galima kooperacija tarp įvairių universitetų ir kitų institucijų 

organizuojant mokymą, bendrus projektus, tyrimus. 

Tačiau, kaip rodo praktika, susiduriama ir su kai kuriais trūku-
mais bei problemomis: 

1. Studijų organizavimas naudojant šiuolaikines technologijas 
reikalauja didelių pradinių investicijų ir darbo sąnaudų.  

2. Ne visi studentai turi galimybę nuolatos naudotis kompiute-
riu ir internetu. 

3. Galima technikos nesuderinamumo problema. 
4. Dėstytojai privalo teigiamai vertinti nuotolinį mokymą, turėti 

atitinkamas žinias ir kvalifikaciją.  
5. Nemažai daliai žmonių sunku taikyti naujas technologijas, jie 

atsargiai į tai žiūri ar net ignoruoja naujoves. 

6. Naujos technologijos reikalauja tam tikro besimokančiųjų 
pasirengimo, kompiuterinio raštingumo, užsienio kalbų pa-
grindų. 

7. Mokymosi procese trūksta socialinių kontaktų. 

Grupė KTU Vadybos katedros dėstytojų kartu su KTU Dis-
tancinio mokymo centro specialistais parengė nuotolinį kursą “Vady-
bos pagrindai”.  

Prieš teikiant šį kursą nuotoliniu būdu WebCT virtualioje terpėje 
buvo atliktas potencialių studentų – būsimų specialistų poreikių ir 
galimybių studijuoti šiuo būdu tyrimas. 

Tyrimui pasirinktas anketinės apklausos metodas.  

Anketą sudarė uždarojo tipo klausiamąja forma pateikti 
klausimai. Klausimyno pradžioje pateikti „paso duomenų“ klausimai: 
apie respondentų lytį, amžių ir skyrių, kuriame studijuoja. Toliau – 
dvylika pagrindinės dalies klausimų, aiškinantis studentų norą ir 
galimybes studijuoti nuotoliniu būdu bei jų poreikį būti supažindin-
tiems su nuotoliniu mokymu ir virtualiosiomis mokymosi aplinkomis.  

Tyrimas atliktas 2004 metų vasario 12-13 d. Jame dalyvavo 
KTU Informatikos fakulteto trečiojo kurso dieninio ir vakarinio 
skyriaus studentai, šį semestrą studijuojantys „Vadybos pagrindus“.  

Išnagrinėjus mokslinę literatūrą ir atlikus tyrimą, suformuluotos 
šios išvados: 

1. Šiuolaikinis aukštasis mokslas siekia atitikti nūdienos rei-
kalavimus – būti masinis ir atviras, tenkinantis besiformuo-
jančios žinių visuomenės poreikius. Pasaulio patirtis rodo, 
kad tokias galimybes suteikia atvirojo ir nuotolinio mokymo 
diegimas bei plėtra. 

2. Nuotolinio mokymo plėtra švietime gali vykti įvairiomis 
kryptimis: profesine, akademine, asmenine ir socialine. 

3. Šiuolaikinės studijos gali būti organizuojamos įvairiomis 
formomis, derinant tradicinį ir nuotolinį mokymąsi. 

4. Nuotolinės studijos turi privalumų ir trūkumų. Tačiau reikia 
susitelkti ne į privalumų ir trūkumų santykio vertinimą, o į 
tradicinio bei nuotolinio mokymo derinimą, siekiant geriau-
sio varianto tiek studijų kokybės, tiek socialinio ir eko-
nominio efektyvumo prasme. 

5. Atlikus tyrimą, išaiškintas studentų poreikis studijuoti nuoto-
liniu būdu (net 86,6% respondentų nurodė, kad susiduria su 
problemomis mokydamiesi tradiciniu būdu, 98,9% visų re-
spondentų naudoja kompiuterius mokymuisi ir 96,6% infor-
macijos paieškai). 

6. Anketinė apklausa parodė, kad 93,9% respondentų turi visas 
sąlygas mokytis nuotoliniu būdu WebCT aplinkoje (turi an-
glų kalbos pagrindus ir galimybes naudotis kompiuteriu bei 
internetu), tačiau jiems trūksta žinių apie patį nuotolinį mo-
kymąsi ir virtualią WebCT aplinką. 

7. 63,10% apklaustų KTU Informatikos fakulteto trečiojo kurso 
studentų norėtų “Vadybos pagrindus” studijuoti mišriu būdu: 
turėti galimybę studijuoti medžiagą ir atsiskaityti už užduotis 
nuotoliniu būdu bei aiškintis užduotis ir konsultuotis su 
dėstytoju tradiciniu būdu. 

8. Parengtas “Vadybos pagrindų” nuotolinis mokymo kursas yra 
reikalingas ir norimas ir vakarinio, ir dieninio skyriaus in-
formatikos fakulteto studentų. Belieka tik suderinti visų stu-
dentų poreikius, dėstytojų bei studentų studijų savarankiško 
darbo ir auditorinių valandų skaičių ir pradėti šį kursą įgy-
vendinti praktiškai.  

Raktažodžiai: informacinė visuomenė, vadybinis-ekonimis specialistų rengi-
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